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Sample Student Responses and Annotations

Score Point: 2

This response gives a limited description of the mishaps that lead up to Sava throwing back his head and
laughing (“the narrator fell off the boat,” “the narrator threw the anchor off the boat,” and “the boat died”).
The response gives a literal explanation of why Sava’s reaction is believable (“because everything was going
wrong that day”). The response lacks development. Understanding is limited.

E
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Sample Student Responses and Annotations

Score Point: 1

This response minimally addresses some part of the question (“The fall into the H2O,” “the loss of glasses,” “the
fire”). Understanding is minimal.

E

Score Point: 0

Response is completely incorrect.

E
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Writing

Scoring Student Responses to Writing Topics

Domain Scoring

In domain scoring, which was developed in conjunction with Arkansas educators, the observation of writing is
divided into several domains (categories), each composed of various features. Each domain is evaluated
holistically; the domain score indicates the extent to which the features in that domain appear to be under the
control of the writer. The score reflects the student’s performance for the entire domain with all features being
of equal importance.

All papers are read independently by at least two readers, with the final score being the total of both readings. In
cases where the two readers’ scores are non-adjacent in any domain, the paper is read by a third reader. The final
score in that domain is the sum of the third reader’s score and the score from the two previous readings that is
identical to it. If none of the three scores are identical, the sum of the two highest scores is taken. Domains are
weighted to reflect themore fundamental importance of some domains; final scores reflect that weightingprocess.

The domain scores, along with an awareness of the features comprising each domain, may be used to plan
developmental or remedial instruction for the student.

Scoring Scale

Each domain is scored independently using the following scale.

4 = The writer demonstrates consistent, though not necessarily perfect, control*
of almost all of the domain’s features.

3 = The writer demonstrates reasonable, but not consistent, control of most of the
domain’s features, indicating some weakness in the domain.

2 = The writer demonstrates enough inconsistent control of several features to
indicate significant weakness in the domain.

1 = The writer demonstrates little or no control of most of the domain’s features.

* Control: The ability to use a given feature of written language effectively at
appropriate grade level. A paper receives a higher score to the extent that
it demonstrates control of the features in each domain.

The application of the scale, using actual student writing, was done with the assistance of a committee ofArkansas
teachers, language arts supervisors, and representatives of the Arkansas Department of Education.

Nonscoreable Papers

All papers are scored, unless they are off-topic, illegible, incoherent, refusals to respond, or written in a language
other than English. An “NS” is assigned to papers that are too brief to assess writing ability. Only the Scoring
Director is permitted to assign a nonscoreable code.



13

Writing

Domains and Definitions

Content: (C)

TheContent domain includes the focusing, structuring, and elaborating that a writer does to construct an effective
message for a reader. It is the creation of a product, the building of a composition intended to be read. The writer
crafts his/her message for the reader by focusing on a central idea, providing elaboration of the central idea, and
delivering the central idea and its elaboration in an organized text. Features are

D Central idea D Unity

D Elaboration D Organization

Style: (S)

The Style domain comprises those features that show the writer is purposefully shaping and controlling language
to affect readers. This domain focuses on the vividness, specificity, and rhythmof the piece and the writer’s attitude
and presence. Features are

D Selected vocabulary

D Selected information

D Sentence variety

D Tone

D Voice

Sentence Formation: (F)

The Sentence Formation domain reflects the writer’s ability to form competent, appropriately mature sentences
to express his/her thoughts. Features are

D Completeness

D Absence of fused sentences

D Expansion through standard coordination
and modifiers

D Embedding through standard subordination
and modifiers

D Standard word order

Usage: (U)

The Usage domain comprises the writer’s use of word-level features that cause written language to be acceptable
and effective for standard discourse. Features are

D Standard inflections

D Agreement

D Word meaning

D Conventions

Mechanics: (M)

The Mechanics domain includes the system of symbols and cuing devices a writer uses to help readers make
meaning. Features are

D Capitalization

D Punctuation

D Formatting

D Spelling
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Writing Topics

The following are the two writing topics administered to all eleventh-grade students in March 2004.

Writing Topic #1

The local school board is sponsoring an essay contest, and you decide to enter. The topic

that you must write about is

Who has been the most influential person in your life? Why?

Before you begin to write, think about people who have had a big influence on you.

Who has made the most difference in your life? What has that person done that has

made an impact on you?Why do you think the way you do?

Now write an essay for the contest about the most influential person in your life. Be sure

to name that person and explain how this person has affected your life. Use specific

details and clear reasons you think this person has been influential.

Writing Topic #2

Your social studies class has been discussing the role of sports in American society. Some of

your classmates believe that too much emphasis is placed on sports in high school. Other

classmates disagree. As an assignment, you are to write an essay expressing your opinion about

the role of sports in high school.

Before you begin to write, think about this question. Are sports given too much or too little

emphasis in high school? Explain why.

Now write an essay for your social studies class expressing your opinion about the role of sports

in high school. Convince your classmates that your opinion is reasonable. Give specific reasons

for your opinion and support those reasons with clear evidence and examples.
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WRITER’S CHECKLIST

1. Look at the ideas in your response.

Have you focused on one main idea?

Have you used enough details to explain

yourself?

Have you put your thoughts in order?

Can others understand what you are
saying?

2. Think about what you want others to know and
feel after reading your paper.

Will others understand how you think or
feel about an idea?

Will others feel angry, sad, happy,
surprised, or some other way about your
response? (Hint: Make your reader feel
like you do about your paper’s subject.)

Do you have sentences of different
lengths? (Hint: Be sure you have variety
in sentence lengths.)

Are your sentences alike? (Hint: Use
different kinds of sentences.)

3. Look at the words you have used.

Have you described things, places, and

people the way they are? (Hint: Use
enough details.)

Are you the same person all the way
through your paper? (Hint: Check your
verbs and pronouns.)

Have you used the right words in the right
places?

4. Look at your handwriting.

Can others read your handwriting with no
trouble?
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Student Paper 1 — Writing Topic #1
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Writing

Annotation for Student Paper 1 – Writing Topic #1

Content: 2

While there is a basic central idea in the response (“the most influential person in my life is my step-father”), the
writer lists points without providing elaboration. The lack of elaborated detail limits the progression of ideas and
makes the organization seem random. Both the introduction and conclusion are simplistic (“the most influential
person in my life is my step-father”). This response demonstrates inconsistent control of the Content domain.

Style: 2

The writer uses general vocabulary and general information. Neither vocabulary nor information is purposefully
selected to affect the reader; their mundane nature results in a readingwhere the writer’s voice is dim and the tone
is flat.

Sentence Formation: 4

The sentences are correctly executed in this response. Coordinating ideas are combined and clauses are used
effectively, displaying consistent control of the Sentence Formation domain.

Usage: 4

Although this essay includes an agreement error (“Like all father and son relationship”), all features of theUsage
domain are considered to be consistently controlled by this writer.

Mechanics: 4

There are twomisspellings (“dosen’t and “consiquences”) and two distinct comma errors in this response. (There
are twomisplaced commas after the coordinating conjunction “but” that are considered the same error, and there
is a commamissing from the last sentence.) These errors do not detract from the writer’s consistent control of the
features of the Mechanics domain.
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Student Paper 2 — Writing Topic #1
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Writing

Student Paper 2 — Writing Topic #1 (continued)
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Annotation for Student Paper 2 – Writing Topic #1

Content: 3

The writer presents a clear central idea (“[my parents] have had a very large influence on my life”) and basically
adheres to it throughout the essay. Although the writer discusses three reasons, the discussion lacks full
elaboration and would benefit from additional details. Some progression of the ideas and a basic sense of closure
contribute to organization and unity. Reasonable control of the Content domain is demonstrated.

Style: 3

The writer has used some precise vocabulary and details to affect the reader (“gigantic house,” “finer things in
life,” “no matter their sex, colar, releigion, disability”), but the voice fades when the vocabulary and information
are general. Some sentence variety and an appropriate tone contribute to the reasonable control displayed in the
Style domain.

Sentence Formation: 4

This writer demonstrates consistent control of sentences in this essay, displaying a mastery of complex stuctures
by combining ideas and using prepositional phrases, clauses, and infinitives to embed ideas.

Usage: 4

Although there are threewrongwords in this paper (“thought” insteadof “taught,” “aspects” insteadof “respects,”
and “you” instead of “I”), this writer’s control of inflections, verb agreement, conventions, and other word
meanings is considered consistent.

Mechanics: 3

There are spelling errors (“wright,” “decisoins,” “teated,” “colar,” “releigion”), a few punctuation errors
(omissions of commas and periods), an incorrectly divided word (“lar-ge”), and random capitalization. These
errors indicate reasonable, rather than consistent, control of the Mechanics domain.
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Student Paper 1 — Writing Topic #2
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Student Paper 1 —Writing Topic #2 (continued)
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Annotation for Student Paper 1 – Writing Topic #2

Content: 4

The writer has a clear central idea about the role of sports in high school. There are specific details and even
elaboration throughout. (“Sports over academics, that’s the way it is — but shouldn’t be.”) There is an
organizational strategy and a clear progression of ideas. Each paragraph elaborates a reason why the writer thinks
toomuch emphasis is placed on sports. Presence of closure and consistent point of view are evidence of consistent
control of the Content domain.

Style: 4

Purposeful selection of specific vocabulary and information are evident in this response. This writer’s strong voice
is conveyed through the images that he/she creates for the reader. (“What poster are you more likely to see at any
public school? One for the sports team or one about the quiz bowl tournament on Saturday?” “Do they have
hundreds of fans in a stadium cheering on their pawns?”) All of the features of Style are consistently controlled
by this writer.

Sentence Formation: 4

Although there is a beginning comma splice in this response, it is considereda stylistic attempt by thewriter to build
momentum, andother complex sentences are demonstrated. This writer is accomplishedat creating sentenceswith
descriptive adjectives and adverbs as modifiers, as well as embedding ideas with conditional clauses, prepositional
structures, and infinitives. In the second line of the third paragraph there is a missing article (“a” majority), but
this is only a minor error in the Sentence Formation domain. All other sentences are mature and correct.

Usage: 4

This writer consistently controls verb and noun inflections, subject-verb agreement, conventions, and word
meaning.

Mechanics: 4

There are two minor misspellings in this response (“too” for “two” and “wreastling” for “wrestling”). All other
features of the Mechanics domain are consistently controlled by this writer.


