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PART 1I Reading

There are many different ways to attract birds to a garden. Read this passage about making birdseed rings,
cakes, and bells and then answer multiple-choice questions 17 through 24 and open-response question C.

Birdseed Rings, Cakes & Bells

These environmentally friendly seedcake shapes will attract birds to a friend’s garden where native
plants and trees are not well enough established to provide food for birds. Seedcakes are also
suitable for caged birds.

1. PREPARING THE MIXTURE

WHAT You NEED ' To make one cup of the mixture, you will
need three-quarters of a cup of birdseed
* birdseed mixture (available from pet and a quarter of a cup of bran mixed well
shops) together, and one egg. Multiply these
* unprocessed bran amounts as required, according to the size
¢ eges of seedcake you are making. Make two
* measuring cup cups of mixture for a small ramekin, and
* large mixing bowl four cups for a 4” deep flowerpot or an 8"
e egg beater or whisk ring mold 1 1/4"” deep.
) cooklpg oil (for oiling the cooking 1. Remove all the oven racks except one
containers)

in the lower center, and preheat the

e alumi foil
aluminum 1o1 oven to 325°.

* ovenproof container: ring mold,

ramekin! or terra-cotta flowerpot 2. Oil the inside of your chosen container
and line it with foil. Lightly oil the
For the cake and the bell foil.

3. Lightly beat the eggs in a mixing bowl.
Add the prepared seed-bran mixture
and stir until well mixed.

e medium-gauge wire, at least 10"
longer than the depth of the containers
* pliers

Ismall dish used for baking and serving

RELEASED MATERIALS. MAY BE DUPLICATED.
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2. BAKING THE SEEDCAKES
Birdseed rings

1.

Spoon the mixture into the oiled ring
mold and press it down firmly using the
back of a spoon.

Bake until the mixture is solid and sounds
hollow when tapped. The baking time
depends on size of mold used.

Transfer the container to a wire rack.
Remove seedcake and foil when it is cool
enough to touch.

Birdseed cakes and bells

1.

Make a mount by using pliers to bend
the wire at right angles about 6" (or less,
if the container is very small) from one
end. Coil the bent end at right angles into
a spiral.

To make a flat cake: Put a small amount
of mixture into the bottom of the oiled
ramekin. Place the wire coil on top of the
mixture so that the shaft is upright and in
the center and spoon remaining mixture
into the container. Taking care not to
move the wire mount, press the mixture
down firmly, using the back of a spoon.
To make a bell: Spoon all of the mixture
into the oiled flowerpot and press it down

well. Push the uncoiled end of the wire
through the center of the seed mixture
and out through the hole in the bottom.
Pull the wire until the coil is embedded
below the surface of the seed mixture.
Gently tamp the surface of the mixture
until smooth.

4. Bake until the mixture is solid and sounds
hollow when tapped. Baking time
depends on size of container.

5. Transfer the container to a wire rack,
taking care not to burn yourself on the
wire. Remove the seedcake and foil when
it is cool enough to touch.

3. FINISHING

Thread a length of cord or ribbon through a
seedcake ring to make a hanging loop. To
hang flat cakes and bells, shape the free end
of the wire mount into a hook with the pliers.

CAUTION

Use seedcakes only to attract birds to a new
garden. Find out which birds are likely to visit
the recipient’s garden and use the appropriate
birdseed mixture. Hang seedcakes out of reach of
cats and other predators, and remove them if the
garden is to be sprayed with chemicals.

17. The main purpose of this passage is to

*A.
B.
C.
D.

explain how to make birdseed shapes.
describe how seedcakes are beneficial.
encourage bird watching.

promote the feeding of wild birds.

18. You can tell that the seedcake has finished
baking if it
A.  can be pushed down easily.
B.  isslightly brown on the top.
*C.  sounds hollow when tapped.

D.  pulls away from the mold edges.

RELEASED MATERIALS. MAY BE DUPLICATED.
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19. What type of container is used in the
passage to make seedcake bells?

A.
* B.
C.
D.

ramekins
flowerpots
metal ring molds

glass baking dishes

20. How much mixture should you make for an
8" ring mold?

A.

B.

*D.

% cup

1% cups

2 cups

4 cups

21. What is the main difference between
making a birdseed ring and a bell?

*A.
B.
C.

No wire is used when making a ring.
Bells use more eggs in the mixture.

Rings bake for a longer amount of
time.

Less bran is used when making a bell.

22. Seedcakes should be removed from a
garden if

A.  birds are not eating them.
*B.  the garden is chemically treated.
C.  heavy rains are approaching.

D.  winter has come to an end.

23. This passage would best be described as
what type of writing?

* AL informational
B. narrative
C.  persuasive

D. investigative

24. You would most likely find this passage in a

A.  national newspaper.
*B.  nature magazine.
C.  cookbook.

D.  scientific journal.

RELEASED MATERIALS. MAY BE DUPLICATED.
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READING OPEN-RESPONSE ITEM C

C. Which is easier to make, a seedcake bell or a seedcake ring? Use information from the passage to

explain your choice.

RUBRIC FOR READING OPEN-RESPONSE ITEM C

SCORE DESCRIPTION

4 Student chooses either a seedcake ring or seedcake bell and clearly explains why it would be
easier to make. Response is well developed and uses specific, relevant information from the
passage for support. Understanding is thorough.

3 Student chooses either a seedcake ring or seedcake bell and generally explains why it would be
easier to make. Response is somewhat developed and uses relevant information from the
passage for support. Understanding is adequate.

2 Student chooses either a seedcake ring or a seedcake bell and gives a partial explanation of
why it would be easier to make. Response lacks development. Understanding is limited.

1 Student may or may not make a choice and minimally addresses some aspect of making
seedcake shapes. Understanding is minimal.

0 Response is completely incorrect or irrelevant.
OR
Student simply makes a choice with no explanation.

Blank No response.

RELEASED MATERIALS. MAY BE DUPLICATED.
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PART 1I Reading

Have you ever had a day when nothing seemed to go your way? Read this passage about fishing and then
answer multiple-choice questions 25 through 32 and open-response question E.

Fishing in Alaska

by Michael Dorris

Sava Stephan was a believer in bizarre theories,
the more improbable the better. He was sure, for
instance, that Cook Inlet salmon could tell when the
seas were so rough that no sane human being would
venture forth on them in a small wooden dory, and
so, Sava argued, the worse the weather the more
fish there were trying to make a run for it past the
village. This belief, in part, accounted for the fact
that he took me on as partner. I was not much good
at tying nets or steering a boat, but in my eagerness
to learn the trade I was the only man or woman in
town willing to risk my life to prove his point.

The highlight of our shared experience came
the second August I was in Tyonek. The morning
was gray and cold, the wind whipping waves into
battering rams. All along the coast of Cook Inlet
experienced gill-net fishermen took one look at the
threatening skies, threw some coal on the fire, and
broke out the playing cards. Not Sava Stephan. “Oh
boy,” he said in Tanaina. “They’ll really be running
today.”

Driving rain blurred the lenses of my glasses as
we pushed the boat off the sandbar. Over several
layers of sweaters, long underwear, and jeans, we
wore hip boots, slickers, and low-brimmed rubber
hats, but I still felt wet and cold. The nets we
dragged into the prow were already water-logged
and heavy, and the salt rubbed into old cuts on my
hands as we hoisted them, yard by yard. There was a

protocol to setting nets: Sava steered alongside an
anchored, floating barrel; when we got close
enough I grabbed the loop of rope and secured it
with a simple knot to a matching rope on one end of
the net. Then, as the net played out, we approached
another barrel, positioned just the right distance
away, and the procedure was repeated. This was not
easy for me even when the inlet was glassy and
calm, for it required fast hands and perfect
coordination, neither of which were my strong
points.

That day it was murder. We were about a quarter
mile offshore, and the gale was so strong I could
barely hear Sava’s voice from where he sat at the
other end of the boat. My command of Tanaina
idiom got shaky under stress, and I found myself
mentally translating each of his commands into
English before following them—thus throwing off

RELEASED MATERIALS. MAY BE DUPLICATED.
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my timing. I managed to grab and tether one end of
the net to the first barrel we passed because we hit
the bottom of a wave at exactly the right moment.
Then I dumped length after length of webbing over
the side while Sava aimed at the red buoy that
marked the other terminus. This time we were high
while the barrel was low, so I reached with one hand
far over the bow to snag the loop while gripping the
rope at the end of the net with the other. For an
instant I had them both, the link between, then I
heard Sava shout some instruction.

“We’re too far away,” | painstakingly translated
his words. “Let it go and we’ll come back.”

I did as I was told, but made one mistake: I
released the net and held onto the barrel. In what
seemed like slow motion—I remember I had in my
mind a cartoon picture of what was going on even as
it was happening—I was pulled over the side and
under the freezing water. My boots began to fill, one
of the two danger signs of drowning in Alaska (the
other being hypothermia, even in summer), and I
realized I was good for only one strong kick to the
surface. 1 scissored my legs, broke into the air,
opened my eyes, and saw Sava leaning over the
boat looking for me. Our hands met, and with
enormous strength he hauled me in.

They say that after a brush with death the world
looks different and that was true for me, but by the
time I caught my breath, I realized that it was
because I had lost my glasses. I had clear vision
approximately to the end of my arms; everything
beyond that was a myopic blur. Whatever help I had
been to our team effort was now lost.

“Maybe it’s too rough,” Sava concluded with
some regret. [ knew in his imagination legions of
crafty fish were at that very moment rushing
beneath the dory, eluding even him.

“Maybe,” 1 allowed. And then the motor
sputtered and cut off.

“It’s just wet,” Sava decided. “Have you got
anything small and waterproof to wrap around the
spark plug?”

I searched the pocket of my slicker and found a
clear plastic sack with a few caramels in it.

“Perfect!” Sava discarded the candy and
wrapped the bag around the plug. It worked
too—the thing started right up—and then the plastic
caught fire. Sava quickly dumped a bucket of water
on the engine to put out the flames before the gas
tank exploded, but that left us permanently adrift
without power. The wind was rising, and the boat
was tossed in every direction.

“I guess we’ll wait it out,” Sava called above the
noise. “Throw the anchor overboard.”

I could barely see, so I crawled forward on all
fours and found the heavy piece of iron by touch.
“To the right or the left?” I yelled, as the prow rose
and dropped beneath me.

“To the right, to the right,” he answered. I was
proud that I understood him so well and heaved the
anchor in the correct direction. The only problem, it
wasn’t attached to a rope. We heard a splash in the
distance, squinted at each other through the rain,
and had nothing to say. Then Sava did the only thing
possible: he threw back his head and laughed. “This
is a good story,” he said when he finally caught his
breath. “This is areally good story. Don’t worry. It’s
too good not to get told.”

And he was right. The boat eventually caught a
huge wave and, like a surfboard, we were carried
back to shore, past the rocky parts, right up the bed
of a small river, and eventually we beached without
much permanent damage to the hull. When the
storm finally subsided and the tide went out, we
even found the anchor, even retrieved the empty,
tangled net, even found my glasses, one lens
protruding from the mud and reflecting the late
afternoon sunlight like a beacon. “They got away
this time,” Sava said, his theory undented by our
experience.

RELEASED MATERIALS. MAY BE DUPLICATED.
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25. In the passage, Tyonek refers to a 29. Which of the following words best
describes Sava?
*A.  village.
B.  person * A.  optimistic
C. language B.  rational
D.  holiday. C.  stoic
D. rude
26. Why does everything look different to the
narrator after he or she is pulled back into 30. The phrase “the wind whipping waves into
the boat? battering rams” is an example of what

literary technique?
A.  Dbecause the narrator has hypothermia

B.  because the narrator almost drowned A.  idiom
C.  because the narrator has salt water in B.  simile
his or her eyes C.  allusion
*D.  because the narrator lost his or her *D.  metaphor
glasses
31. Which of the following events occurs first
27. The narrator agrees to accompany Sava out in the story?

i h b h h ) )
into the storm because he or she wants to A, The boat’s engine dies.

A.  study severe weather patterns. B.  The anchor is thrown overboard.
B.  get to know Sava better. *C.  The narrator falls in the ocean.
*C.  learn the fishing trade. D.  The engine catches on fire.

D.  protect Sava from the storm.

2

32. When Sava says, “They got away this time,’

28. This passage would most likely be found in he is referring to the
A.  anencyclopedia. A.  villagers.
*B.  an adventure magazine. B.  floating barrels.
C.  ahistory text book. C.  other fishing boats.
D.  acollection of poetry. *D.  salmon.

RELEASED MATERIALS. MAY BE DUPLICATED.
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READING OPEN-RESPONSE ITEM E

E. Describe in detail the string of at least three (3) mishaps that lead up to Sava throwing back his head
and laughing. Using information from the passage, explain why Sava’s reaction is believable.

RUBRIC FOR READING OPEN-RESPONSE ITEM E

SCORE DESCRIPTION

4 Response thoroughly describes three mishaps that lead up to Sava throwing back his head and
laughing. Response clearly explains why Sava’s reaction is believable. Response is well
developed and uses specific information from the passage for support. Understanding is clear.

3 Response generally describes two or three mishaps that lead up to Sava throwing back his head
and laughing. Response adequately explains why Sava’s reaction is believable. Response is
somewhat developed and uses information from the passage for support. Understanding is
adequate.

2 Response gives a limited description of the mishap(s) that lead up to Sava throwing back his
head and laughing. Response gives a literal explanation of why Sava’s reaction is believable.
OR

Response generally describes three mishaps that lead to Sava throwing back his head and
laughing. The explanation of why Sava’s reaction is believable is missing or incorrect.

(In both cases, response lacks development. Understanding is limited.)

1 Response minimally addresses some part of the question. Understanding is minimal.

0 Response is completely incorrect or irrelevant.

RELEASED MATERIALS. MAY BE DUPLICATED.
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PART 1I Reading

One well-taken photograph can capture a profound historical moment. Read this passage about a famous
20"-century photographer and then answer multiple-choice questions 33 through 40 and open-response
question F.

TR

{

4 ““‘-;‘
-
P —a

Documenting a
Troubled Nation

The Great Depression, beginning with the Lange and a high school friend traveled south
stock market collapse of 1929, caused drastic to New Orleans and then headed for the West
unemployment, loss of life savings, the closing Coast. In San Francisco, a pickpocket stole all of
of many banks, and the foreclosure of many their money and Lange was forced to take a job
home mortgages. To help citizens cope during in a photography shop. It was there that she met
this dire economic situation, the U.S. Imogen Cunningham and her husband, Roi
government created a variety of special agencies. Partridge, who became her lifelong friends.

Some of these agencies helped artists to Lange’s time in San Francisco turned out to
finance their projects. Just as Berenice Abbott be a positive experience. Lange established
received a grant from the Works Progress herself as a photographer, with help from an
Administration, Dorothea Lange got her big investor who agreed to back her portrait studio.
break through the national Farm Security The business was an overnight success. Some of
Administration and the California State the wealthiest, most prominent families in San
Emergency Relief Administration. Francisco became her clients. In 1920 she

married western painter Maynard Dixon, a friend

Dorothea Lange was born in 1895 in of Roi Partridge’s, and they had two sons.

Hoboken, New Jersey. Although her family had

planned a teaching career for her, all thoughts of The crisis of the Depression brought a
teaching vanished after Dorothea first picked up dramatic change in Lange’s photography.

a camera in high school. While she took some Fourteen million people were out of work, and
courses with the legendary Clarence White, the unemployed languished in the streets. They
Lange was essentially self-taught. After working had no shelter, no prospect of jobs, and, at that
in several studios in New York City, she decided time, no planned relief. The nation shifted

to work her way around the world as a direction, and many photographers moved
photographer. quickly to capture its darkening mood.

RELEASED MATERIALS. MAY BE DUPLICATED.
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Looking out of her studio window one day,
Lange saw a breadline that a rich woman known
as the “White Angel” had set up. Running down
into the street, she took a remarkable photograph.
It would not only focus attention on a new phase
in American life; it would also change her own.

LEAVING THE STUDIO

The dramatic difference between her studio
pictures of the wealthy and privileged and the
outdoor photographs of men at the depths of
despair caused Lange to reassess her career. She
left her studio as often as possible, mingling
fearlessly with “tormented, depressed and angry
men. I’d begun to get a much firmer grip on the
things I really wanted to do in my work.”

Lange’s photographs began to gain attention.
Her poignant pictures of workers striking for
better conditions on the San Francisco waterfront
made a particular impression on the public.
Lange had an exceptional ability to capture the
nation’s social conflicts and natural disasters
through telling moments in the disrupted lives of
ordinary people.

In 1934, Lange’s work came to the attention
of Paul Taylor, an economics professor at the
University of California at Berkeley. Taylor,
whose concern for the oppressed had led him to
conduct studies of migrant laborers in the
Southwest, asked Lange to photograph some
self-help cooperatives set up for the unemployed.
The photographs were exhibited at the University
of California, sponsored jointly with the State
Emergency Relief Administration.

Paul Taylor continued to conduct studies of
poverty and migration among agricultural
laborers. He asked the State Emergency Relief
Administration to include Lange in an
exploration of rehabilitation needs for migrant
workers. Although the organization had a rule
against hiring photographers for the project,
Lange was signed on—as a clerk-stenographer.
As long as she could go into the field to take her
photographs, Lange did not care what her job
title was.

The job extended Lange’s range, proving that
she could get the shots she wanted without
disturbing the privacy of her subjects. Naturally
skillful at dealing with people, she took time to
ask them about themselves and carefully
scribbled down their exact words to enhance the
power of the photographs. The difference
between the “silent people in the city” and the
“talkers” in the migrant camps intrigued Lange.

Impressed with her work, Roy Stryker of the
Farm Security Administration (FSA) invited
Lange to become staff photographer for the
historical division of the FSA, an arm of the U.S.
Department of Agriculture whose goal was to
win public support for social projects.

Lange recorded the many faces of American
agriculture: the western migration of
sharecroppers, tenant farmers, and small-farm
owners forced off their land by drought and
mechanization. Paul Taylor was appointed
adviser to the project, and the two continued their
close association.

RELEASED MATERIALS. MAY BE DUPLICATED.
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AWAKENING A NATION’S CONSCIENCE

Despite her increased domestic
responsibilities, Lange intensified her work,
pressing on with her investigation of workers
and their lives. In March 1936, she took
“Migrant Mother,” the photograph that made
her famous and came to epitomize the suffering
of so many during the Depression. Several
years before she died, Lange related the story of
how the photo came about in a Popular
Photography article, “The Assignment Il
Never Forget.”

“The pea crop at Nipomo [California] had
frozen and there was no work for anybody . . . |
saw and approached the hungry and desperate
mother, as if drawn by a magnet. I do not
remember how I explained my presence or my
camera to her, but I do remember that she asked
me no questions . . . I did not ask her name or
her history. She told me her age, that she
was 32.

“She said that they had been living on
frozen vegetables from the surrounding fields,
and birds that the children had killed. She had
just sold the tires from her car to buy food.
There she sat in that lean-to tent with her
children huddled around her, and seemed to
know that my pictures might help her, and so
she helped me.”

As soon as Lange developed the
photographs, she ran to the San Francisco News
editor, exclaiming that the pea pickers,

devastated by a crop failure, were starving. The
editor wrote an editorial and a story, which
mentioned the “chance visit of a government
photographer” to the migrant camp, and ran
them alongside two of Lange’s photographs. A
day later the News carried a United Press report
that the federal government was rushing 20,000
pounds (9,072 kg) of food to the 2,500 “ragged,
ill and emaciated” men, women, and children.

Years later, when a retrospective of Lange’s
work was held at the Museum of Modern Art,
curator George Elliott spoke of “Migrant
Mother.” “This picture, like a few others of a
few other photographers,” he explained, “leads
a life of its own. That is, it is widely accepted
as a work of art with its own message rather
than its maker’s; far more people know the
picture than know who made it.”

RELEASED MATERIALS. MAY BE DUPLICATED.




PART 1I

Reading

33. The main topic of this passage is Dorothea
Lange’s

A.  work with poor agricultural laborers.
B.  association with relief organizations.

* C. career and commitment to social
issues.

D.  studio portraits and famous works
of art.

34. Lange began to reevaluate her career after

A.  her photographs appeared in the
newspaper.

B.  her photographs began to draw public
attention.

C.  she began to work with professor Paul
Taylor.

*D.  she photographed a San Francisco
breadline.

35. Which of Lange’s merits does the author
emphasize most?

A.  her willingness to collaborate with
others

*B.  her interest in the lives of her subjects
C.  her dedication to the art of
photography
D.  her technical skills as a photographer

36. Lange’s photography was remarkable
because it

* AL showed the effects of the national
economic crisis.

B. differed from other photographers’
studio portraits.

C.  appeared frequently in newspapers
and museums.

D. revealed the benefits of various relief
organizations.

37. In the passage, the word poignant means

A.  famous.

B.  Dbeautiful.

C.  expert.
*D.  touching.

38. The mood in America during the Depression
would best be described as

A.  optimistic.
B.  tranquil.
*C.  solemn.

D.  spirited.

RELEASED MATERIALS. MAY BE DUPLICATED.
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39. [Itisevident Lange cared about the subjects 40. The Great Depression began with the
of her photographs because she collapse of
A.  gave them money to buy food. A.  Dbanking institutions.
*B.  asked them personal questions. B.  the U.S. government.
C.  took them back to her studio. C.  agricultural industries.
D.  brought them to relief agencies. *D.  the stock market.

RELEASED MATERIALS. MAY BE DUPLICATED.
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READING OPEN-RESPONSE ITEM F

F. Identify at least two (2) ways the Depression affected Dorothea Lange’s photography. Then, describe
how her photographs from this time differed from her earlier work. Use specific examples from the
passage to support your response.

RUBRIC FOR READING OPEN-RESPONSE ITEM F

SCORE DESCRIPTION

4 Student identifies two ways that the Depression affected Dorothea Lange’s photography and
thoroughly describes how her photographs from this time differed from her earlier work.
Student shows insightful interpretation and uses relevant, specific examples from the passage
for support. Response is well developed and demonstrates a thorough understanding of the
item and the passage.

3 Student identifies two ways that the Depression affected Dorothea Lange’s photography and
generally describes how her photographs from this time differed from her earlier work.

Student uses relevant examples from the passage for support. Response is somewhat developed
and demonstrates adequate understanding of the item and passage. Minor misinterpretations
may be evident.

2 Student clearly identifies two ways that the Depression affected Dorothea Lange’s
photography. The description of how her photographs from this time differed from her earlier
work is missing or incorrect.

OR

Student identifies one way that the Depression affected Dorothea Lange’s photography and
gives a limited description of how her photographs from this time differed from her earlier
work.

OR

Student generally describes how Dorothea Lange’s photographs from the time of the
Depression differed from her earlier work.

(In all cases, references to the passage may be vague or disconnected. Response lacks
development and demonstrates a limited understanding of the item/passage.)

1 Student minimally addresses some part of the item using vague or no examples from the
passage. Response may consist entirely of relevant copied text. Understanding is minimal.

0 Response is completely incorrect or irrelevant.

Blank No response.

RELEASED MATERIALS. MAY BE DUPLICATED.

24



PART 1I Reading

Archeological sites can attract great interest because of their history and beauty. Read about the Toltec
Mounds and then answer multiple-choice questions 41 through 48 and open-response question G.

ARKANSAS

>

-

Little Rock

LOCATION

The park is located 16 miles southeast of
North Little Rock and 9 miles northwest of
England, off U.S. Hwy. 165 on Arkansas
Highway 386; OR, take Exit 169 off I-40, going
south on Arkansas Highway 15 for 14 miles to
Keo, then northwest on U.S. Highway 165 for 4
miles; OR, from 1-440, take Exit 7 (England),
going southeast on U.S. Hwy. 165 for 10 miles to
the park.

NOTICE: To preserve scenic beauty and
ecology, fences and warning signs have not been
installed in some park locations. Caution and
supervision of your children are required while
visiting these areas.

TOLTEC MOUNDS STATE PARK

In the modern farmlands of the Arkansas River
Valley are the remains of a large group of ancient
earthworks known as Toltec Mounds. This
impressive archeological site has attracted
national interest for over 100 years and was
designated a National Historic Landmark in

* Toltec Mounds Archeological
State Park

1978. Toltec Mounds State Park is managed
cooperatively by the Department of Parks and
Tourism and the Arkansas Archeological Survey
to preserve and interpret this important and
complex archeological site.

HISTORY

Identification of the site with the Toltecs is a
mistake. Mrs. Gilbert Knapp, owner from 1857
to 1900, thought the mounds had been built by
the Toltecs of Mexico. Investigations by
archeologists in 1883 proved that these mounds,
like others in North America, had been built by
ancestors of Native Americans.

Toltec Mounds is one of the largest and most
complex sites in the Lower Mississippi Valley.
Located on the bank of Mound Pond, it once had
an 8 to 10 foot-high earthen embankment on
three sides. A century ago, 16 mounds were
known inside the embankment and two of them
were 38 and 50 feet high. Today, several mounds
and a remnant of the embankment are visible and
locations of other mounds are known.

RELEASED MATERIALS. MAY BE DUPLICATED.
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TOLTEC MOUNDS IN THE NINTH
CENTURY

The people who built Toltec Mounds and
lived in the central Arkansas area had a way of
life, or culture, that was distinctive from other
contemporary groups in the Mississippi Valley.
This culture is named Plum Bayou. The people
lived in permanent villages and hamlets
throughout the countryside. They built sturdy
houses and farmed as well as gathered wild plant
foods, fished, and hunted.

Mound groups, such as this one, were
religious and social centers for people living in
the surrounding countryside. The Toltec center
had a small population, primarily of the political
and religious leaders of the community and their
families. This center was occupied and built
from about 600 to 1050 A.D.

The embankment was an impressive
earthwork 8- to 10-feet high and 5,298 feet long
with a ditch on the outside. Mounds were placed
along the edges of two open areas (plazas) which
were used for political, religious, and social
activities attended by people from the vicinity.
Mound locations seem to have been planned
using principles based on alignment with
important solar positions and standardized units
of measurement. Most of the mounds were
square or rectangular flat-topped platforms with
buildings on them. Mound B (38" high) was
constructed and enlarged over a long period of
time with religious buildings on it. Mounds such
as D, E, S, and G, were low platforms less than
5 feet high. Some of these mounds apparently
had houses on them. Mound C (12" high) was a
dome-shaped burial mound.

Other Native Americans lived here in the
1400s, but they did not build the mounds.

ARCHEOLOGICAL RESEARCH

The current research program at Toltec began
in 1977 and continues today. One problem is to
learn how much evidence of the prehistoric
Native American occupation still remains after
135 years of farming. Recovery of artifacts and
information by excavation is one part of research
and many hours are spent studying the artifacts
and writing articles and books. Excavations are
conducted when funds are available. Because it
is an expensive process and requires a large staff,
excavations of the large mounds will not take
place until more is known about the site. Studies
are expected to continue for a long time as
archeologists discover who lived here, how long
they were here, and what changes took place
over the centuries.

FACILITIES AND PROGRAMS

A nominal access fee is charged. Visitor
access onto the Toltec site is by self-guided
tours. Tours leave the Visitor Center and follow
the Knapp Trail, a three-quarter mile, barrier-free
trail or the 1.6 mile Plum Bayou Trail. Points of
interest along the tour are the various earthworks
and the lake environment. The Visitor Center
contains interpretive exhibits, audio/visual room,
archeological laboratory, park offices, vending,
gift sales area, and rest rooms. Exhibits feature
artifacts and resources from the site, explaining
what is known about the site and how the
archeologists work. The Toltec Research Station
of the Arkansas Archeological Survey is housed
in the archeological laboratory.
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Schools and groups may request programs and For further information on park hours or
guided tours to meet specific interests. programs, contact:
Interpretive programs relate what archeologists
are learning about the people who lived here and
the archeological investigations on the Toltec
site. Tour guides talk about current knowledge of
the site and its features, how the prehistoric
culture may have lived here, as well as research
questions that the archeologists are investigating.
Groups should schedule reservations well in
advance because of the program demand. Group
rates are available.

Toltec Mounds State Park

490 Toltec Mounds Road

Scott, AR 72142

Telephone: (501) 961-9442

Fax: (501) 961-9221

e-mail: toltecmound(@arkansas.com

www.cast.uark.edu/~shelley/html/parkin/
toltecvisitpg.html

For information on Arkansas’s other fine state
The park has a limited number of unshaded parks, contact:

picnic tables. Seasonal campgrounds are located

at the U.S. Army Corps of Engineers’ Use Area

8 miles from the state park.

Arkansas State Parks
One Capital Mall, 4A-900
Little Rock, AR 72201

Pets must be kept on a leash and cannot be Telephone: (501) 682-1191
permitted in any building. Service animals are www.ArkansasStateParks.com
welcome. An animal rest area is available.

PARK HOURS

Open:  Tuesday—Saturday 8-5
Sunday 12-5
Closed: Mondays (except Memorial Day and
Labor Day)
Closed: New Year’s Day,
Thanksgiving Day,
Christmas Eve, and
Christmas Day.

Exhibit access and tour fee charged. Inquire in
advance about group rates.
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41. The author believes that excavations in the
Toltec Mounds

* A.  are an important discovery process.
B.  are very inexpensive to conduct.

C.  will help preserve the Mississippi
Valley.

D.  will attract more visitors to the park.

42. What is the main theme of the passage?

*A.  The Toltec Mounds are an important
archaeological find.

B.  Archaeological research is a long and
important process.

C.  Native American history can tell us
much about our land.

D.  State parks offer a wide range of
learning opportunities.

43. Why is the original 8- to 10-foot high
embankment no longer at the Toltec
Mounds?

A. It was destroyed by fire.
*B. It suffered years of decay.
C. It was removed by archeologists.

D. It was moved to a new location.

44. This passage would best be described as

A.  persuasive.
B. narrative.
* C. informative.

D. investigative.

45. This passage would most likely be found

ina

A.
* B.
C.
D.

nature magazine.
tourist guide.
daily newspaper.

school textbook.

46. The Toltec Mounds received their name
because they were

A.
B.

built by the Toltec people of Mexico.

named after the person who found
them.

mistakenly linked to the Toltec
culture.

located in the Toltec region of
Arkansas.

47. The sections in the passage are arranged
according to

*A.
B.
C.
D.

subject.
importance.
chronology.

length.

48. In the passage, the word nominal means

A.

B.
C.
*D.

mandatory.
basic.
crucial.

minimal.
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READING OPEN-RESPONSE ITEM G

G. Identify at least two (2) problems that make excavation difficult at Toltec Mounds State Park. Then,
explain why archaeologists, in spite of these difficulties, are still studying the Mounds. Use your own
words and specific examples from the passage to support your response.

RUBRIC FOR READING OPEN-RESPONSE ITEM G

SCORE DESCRIPTION

4 Student identifies two problems that make excavation difficult at Toltec Mounds State Park.
Using his/her own words, student clearly explains why archaeologists, in spite of these
difficulties, are still studying the Mounds. Student uses relevant, specific examples from the
passage as support. Response is well developed and demonstrates a thorough understanding of
the item and the passage.

3 Student identifies two problems that make excavation difficult at Toltec Mounds State Park.
Using mostly his/her own words, student generally explains why archaeologists, in spite of
these difficulties, are still studying the Mounds.

OR

Student identifies one problem that makes excavation difficult at Toltec Mounds State Park.
Using his/her own words, student thoroughly explains why archaeologists, in spite of this
difficulty, are still studying the Mounds.

(In both cases, student uses relevant examples from the passage as support. Response is
somewhat developed and demonstrates a general understanding of the item and the passage.
Minor misinterpretations may be evident.)

2 Student identifies a problem that makes excavation difficult. Using some of his/her own
words, student gives a limited explanation of why archaeologists, in spite of these difficulties,
are still studying the Mounds.

OR

Student clearly identifies two problems that make excavation difficult at Toltec Mounds State
Park. The explanation of why archaeologists, in spite of these difficulties, are still studying the
Mounds is missing or incorrect.

OR

Student does not identify any problems that make excavation difficult but does adequately
explain why archaeologists are studying the Mounds.

(In all cases, references to the text may be vague or disconnected. Response lacks
development and demonstrates a limited understanding of the item/passage.)

1 Student minimally addresses some part of the question using vague or no examples from the
passage. Response may consist entirely of copied relevant text. Understanding is minimal.

0 Response is completely incorrect or irrelevant.

Blank No response.
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